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The theme for this year’s World Affairs Challenge is The Global Marketplace. In order to
start students thinking about this topic, it might be best to start with a term that all the
kids have probably heard before: globalization. Globalization is a broad term that
encompasses many things, and several definitions are included below. Once you
understand that umbrella term of globalization, you can begin to think about economic
globalization, which can also be referred to as the global marketplace.

Globalization

Globalization can be described as“...a widening, deepening and speeding up of worldwide
interconnectedness in all aspects of contemporary social life, from the cultural to the criminal,
the financial to the spiritual’.

- Held and McGrew, 1999

The compression of the world and the intensification of the consciousness of the world asa -

whole. ' .
- Dr. Roland Robertson, Globalization: Social Theory and Global Culture, 1992 -

"Globalization" is a term that came into popular usage in the 1980's to describe the increased
movement of people, knowledge and ideas, and goods and money across national borders that -
has led to increased inferconnectedness among the world's populations, economically, politically,
socially and culturally. Although globalization is often thought of in economic terms (i.e., "the
global marketplace"), this process has many social and political implications as well. Many in
local communities associate globalization with modernization (i.e., the transformation of ,
"traditional” societies into "Western" industrialized ones). At the global level, globalization is
thought of in terms of the challenges it poses to the role of governments in international affairs

and the global economy. '
- Social Science Research Council

So then, what is economic globalization?

Economic globalization consists of the flows of goods and services, capital, and people across
national borders. Although globalization has occurred for centuries in each of these realms, it is
going through a period of rapid change.

- Field Guide to the Global Economy

Economic globalization - the _greatei' global connectedness of livelihoods, and of the production

of goods and services.
- UC Atlas, University of California

Increasingly over the past two centuries, economic activity has become more globally oriented
and integrated. Some economists argue that it is no longer meaningful to think in terms of
. national economies; international trade has become central to most local and domestic
economies around the world. ...The recent focus on the international integration of economies
is based on the desirability of a free global market with as few trade barriers as possible,
allowing for true competition across borders.

- Social Science Research Council




But how can we begin to understand these processes that make up the global

marketplace?

The UCLA Globalization Research Center has come up with one way to think about these
complex and intertwining effects of globalization. You can also check the educational materials

on their website: http://www.globalization-africa.org/

" | Emergence

When people, places, societies, and cultures change because of the
forces of globalization. As the world becomes more interdependent
and interconnected, new ways of living and being emerge from
encounters between people from different parts of the world. For
example, when a group of people move from one part of the world
to another, they transform that environment because of the language,

‘economic, historical, political, cultural, and social practices that they

bring. They are also affected by the mdlgenous practlces of the
people living in that environment.

. [terdependence

The way in which people, places, ecologies, economies, and many
other things across the globe are interconnected and interdependent.
It means that nothing in this world exists in isolation. What happens
in one part of the globe ofien affects people in other parts of the
world. For example, when there is a major natural disaster in one
part of the world, it affects surrounding areas and other parts of the
world because of the disruption to that environment and the
resources needed to help those affected by the disaster. In add1t10n,
if the rest of the world is reliant on industries and/or natural
resources from the disaster area, they would also be adversely _

| affected if the disaster caused a break in production.

: Dynamié Systems

These are set in motion when people form new or different ways of
doing things because of globalization. These systems are complex,
dynamic, fluid, complicated, and becoming more internationalized.
These systems are often made up of a range of local to international
systems that are all very intricately intertwined. For example, there
are several global economic organizations such as the World Bank
and the International Monetary Fund that have been created to
provide loans, advice, and assistance to poor countries around the
world. When a country is in economic difficulty, they are able to get
a loan from either of these two organizations.

| : Time-Space
- | Compression

How our perceptions of time and space have drastically changed
because improved communication and transportation technology has
made the world a smaller place. Improved technology means that
people, money, services, goods, information and even diseases move
around the world more easily and quickly. Think about the food you

| eat— years ago, it would have been grown locally, but now it can be |
- grown in other countries — as far away as Africa or South America

and sent to your grocery store because the time to sh1p items is now
so short. Because of email and the Intenet, companies can now
have offices in countries around the world and communicate
instantly, as if they were in the office down the hall.




Some possiblle activities for starting to explore economic globalization:

» Make an informal survey of objects in your home or check the Iabels of your
clothes to determine where they were made. See what items are made where. -
‘OR select a meal and list all the components of that meal(also see handout on
next page). Where does each component come from? OR take a walk down the
food aisle of a local supermarket. Look at the labels and find out the geographic
origin of each product on the shelves. For each of these act1v1t1es, share your
findings with the class. What conclusmns can you draw?

¢ Ask students to share their roots - the ethnic origins of their family members.
Identify the routes followed by the movements of these family
members/ ancestors on a world map, using push pins or-other markers to show
the composite roots. Share your findings with the class. What observations can
be made? What kind of economic goods tend to follow the movement of a group
of people to a new area’? Why? C1te local examples ' -

% Using such resources as Forbes Magazine or The Economist or their webs1tes,
compile a list of the world’s 20 largest corporations and a list of their total sales
Using info from the World Bank or CIA World Factbook
(https:/ /www.cia.gov/cia/publications /factbook/rankorder/2001r )
make a list of the world’s 20 wealthiest countries (according to GDP).. Then
combine these two lists, and rank them in order of who makes the most money.
Who is at the top of the list? Are you surprised by the results? Are there more
countries or corporations at the top of the list? Share your observatlons with the

* . class. Why do you think this rmght be?: S .

(2
*"

Choose a company that makes a product that you have at home. Find out more -
about the company, the location of its headquarters and other important
locations, the product/ s it makes, its history and growth. Check their website to
see if they have a corporate code of conduct. Does it explicitly protect the
environment, workers’ rights and human rights? Write to the company

expressing your views about its operatlons, Or your opinion about the produce
you have.

- & Track the stock market reports on the fmanc1al pages of a major newspaper over
several weeks. See how the progress on one world stock market affects others.
Share the results with the class. What conclusions can you draw'? :

% Additional lessons are given on the following pages.
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OBJecTIvES

* Compare different pur-

: |NQUIIW/CRITICAL THINKING

]

Quss'nous
. 'What are the choices that peopls.with rela-
tively little access to wealth/income can
make ag eompuedtopeople with relatively
high access? -
. Whatmthempnstaafeachofthoaeehmms
and decisions?

. Whatpersnnalchomeseanwemakemhelpre-

duce some of these impacts, andwhatachons

-canwetaketohalpallsviatepmrty?

Studants will:. o
. Detemineandexplmn
purchasing/consumpiion’

chasing/consumption choices
and their social and anwron.
mental eifeets :

¢ ' Desaribe how relative af-
fluence and consmimption
patterna relate to environ-
mental degradation.

* Discuss and begin to im-.
plement personal choices
thay can make to reduce
environmental impacts -

-and an action plan to help -
a]leviatepovarl:y

NATIONAL STANDARDS'
CONSISTENCY
« NCS8:1,2,3
* NBES:C,F
» NGS:2,7,14
TIME REQUIRED: 1 hour
MATERIAIS g
" ‘Taacher magtar Giobal Mall Dallars, 1 card
per student (there are 6 carda per shect)
» 'Handout Global Resource Mali Items, 1 sheet
per studsnt )

. (Opﬁonal) Teacher master Global Resource

Mall Iinpacts, leopyasﬁeachm-reﬁarence
. Butcherpnpar,laheetpargmup

. ‘Murlungpens,z—apenaforeanhgmup

Lessou PREPARATION
. Make enough copies of the Globa! Mall Dol-

. laras sheets oo that there is one card for each
student. (Bach shéet has three $200 cards, two
$1,000 cards, andune$2,500eardtoreﬂsctin-
come distribution around the world. Therefore,

-more students will end up with $200 cards.
and$1000cardathanwith$2.500 :
" cards,) Cut the sheots along the dotted
lineg and fold each card in-half.

2. As a refarence, read the chapters

titled, “People, Poverty, and. Quality of

9 Iafa”ﬁ'omnurpuhhcaﬂon Population,
Poverty, Consumption, and the Envi-
ronment, and/or “Ecoriomic end Social
Impacta of Population Growth” from
. Population: Iesues, Impacts, and Solutions,




Acnvm -
. Have the clasa brainstorm human needs (food,
water, energy, clothing, health care, et cetera),

2. Ask the class, “Who Likes to go shopping?” Tell
the students that today, as global citizens,
they will have a chance to shop for these
niéeds at the “Global Mall.” The Global Mall
contains all.of the resources that humans de-
pend.on to live, as well as some “nonessential”

3, Pass around & basket with the Global Mall
Dellars and instruct each student to take one
card and nol, show it to anyone.

4. Pags out the Global Mall Résource handout
ghowing the items avatlable. Tell etudents
they can pelect items from the list to purchase
-with their Globial Mall Dollars but that they

. must first meet their basic needs by selecting

itoms. from the categories of food, water, and

fnel,andon]ythancantheybwanyofthe
other items.

5. Inetrnct students to write the items they pur-
chage on the linss on their card (or on the
back), along with the cost of each item. (Be sure

' _theydnfhispnrtoftheaohulwmdmdua]]y)

6: While etudenia are making their purchasing

“How many of you could not afford education?
What would your lives be like if you couldin’t
go to school?” (being iliterate; unable to go to
college, buy a car, or own & houss, et cetera.)
“How would it feel to have to choose hetween
ifoed and health care?”

“How many of you have gver been very sick or

gone to a hogpital? How many of you have

 friends and family who have? What would

10,

11

choices, yon should keep the pressure on to in-

still e pense of urgency. Ask, "Who's done
ghiopping?” ey, “The mall is closing soont”
Stidents with 8200 Global Mall Dollars will
likelyﬁniahmuchsoonerthatthosemth
$1,000 and $2,500. :
7. Whnnstudentsﬁnmhthmuhupping have
E thmbmakmtothmegmups putﬁngstu-
-dents with the same dollar emonnts (3200,
~$1,000, $2,500) togethar. (There will be more
stndents with $200; if necessary, subdivide
‘gronpamyouhavebetweenthraeandﬁw
studentspergmup) A
8. Inthairgmupa,hmstudentsshareandmm
" pare with each'othér what they chose to pur-
chage, and why, Ask them to discyss anyphing
they could not afford to purehase and liow not
hav!ngthuaexbamamxghtchangethuiruyas.
) quaeachgmupraporththanlaasonthqde-
’ dmonsthsymndeanﬂthelmpaetthnt_ e8e’
Kﬂeﬁainmwmﬂ‘ Yeonthdrlives,Askthem_

your life be like niow if you had been unable to

get medical care? What might have happaned
to those family members or friends if thay
couldn't afford hiealth care?”

You can choose to stopthe!essonhmbym:jn
‘ating a discussion abont how poverty and
wealth afford us different options, Discuss -
how roughly one-fifth of all people warldwide
survive on less then §1 (U.B.) a day, how this
limita their choices, and the environmental,

eocia), and global securiiy implications of this. .

Or, continue with the following activity:
Give each group a large shesi of paper and
soma pens, and ask students to list three to
five items that members of their group pur-
chased. Have them make two columns titled
“Social Impacts” (effects of the choices on -
peaple) and “Environmental Iimpacts,” For
each item lieted, havagoupswnteaﬂths

impacts they can think of, positive or nega-

tiva, for ench category. G-wethemthefolluw
ing example:

“Ifyonrg:'nnpchoue‘FnewoodGathermg yuu_ -

might list such Social Impacts as women and
children spending their time gathering wood
ruther thian going to school, harvesting food,
cooking, or engaging in recreation activities.
Environmental Impacts might include defor-

eatatinn, ‘habitst on, and soil erosion.

chose the lu:ury ftem ‘Surf Va.
eation, Eﬁp ental Impacts mlght inelude
akpnﬂuﬂmﬁ'omtheﬂxghtandconvemonof
natural habitat to tourigm uees, deforestation,

" and reduction of fresh weter. smlmmca"

asmmatadmththomfvamhonmightin-
dlude loeal job displaeemnntq:p.datransrehaf
ﬁn-thetravaler,hutwithqrh@ﬁnanﬁal




12, Heve each group present and discuss their |
’ findings with the clags. . ‘

REFI.EC"ON
Usetheﬁ)llomngmmplequeshonntoleada dis-
cussion about the human (social) and envxmnman-
tal impacta of different decisions:

» 'Whenyouwerechoomngwhattobw.didyou
thirik about the environmental impact? For
thoseofyouinthelowestmmmerange, did-
‘you have a choice about what environmental
impact you inflicted? If not, how did it feel to
not have a choice? What happens when bﬂlmna
of people don't have a choice?” .

* “What were the kinds of impacts generally
caused by people with fewer Global Mall Dol-
Iars, and what were the kinds of imparts
caused by people with more Glsbal Mell Dol-

* “What'is the effect on people when a

: small group is consuming the :
mgjority of resources?

* “How ig this game
like the real woild?

. (Pecple on both ends

* of the wealth spec-
trum cause environ- -
. the wealthy cause more .
because they consume so
much more. Impoverished
people often do not have -
the resources that enable them to choose the
preservation of the environment over their own
Furvival. Howsver, there are choices availabla
that benefit people and the environment.)

¢ ' *Which income group from this game does our
country moatly represent? How might we
‘leasen oir environmental and social impacts?
(People in developed countries generally have
“much larger impacts than people in developing
countriez, For example, an average U.8, citizen
_haaanenwmnmentalmpactequaltothatof
20 Costa Ricans,)

‘*  “What.are some specific examples of how o re-
duce aocial or environmental harm of some
choices? What are three things that every one
ofusuunlddomthenntweaktolemnour
anv:mnmentalimpact?' -

CLAss Pno:zas/Acnou IDEAS _
Btudents can write and illustrate a short story
about a family with the same budget they had
in'the activity. Have them include details
about, the family’s life, choices, impacts, end
aolutions.

¢ Sindents can do a budget analysis of how
‘much they:spend on each of these items per
month and present their findings to the class,

* .Do an “Eerth Day Pledge to Reduce My Foot-

- print.” Have each stndent sign a pledge form
describing what he or she will do personally to
reduce his or her footprint. Downloadapledge

" . form from our Creative Action websiteat ©
www.reativeaction.arg/resourceroom/project! .
pledgeform.pdf. Post the pledges in the class-
room and revisit them throughout the year,

Have the siudents write in their journals
abouttheaulnvﬂ.;vandhowthelrpledgem
. Vimt our Greahvem:hnnwebsite
" at www.creativesction.orglereate.htin)
and click on the “Reduce Consumption”
link to learn more about

- patterns around the world, eritical

" environmental issties; and action pro-

jects.to help solve global izsues, . .

. Do a Trickle-Up Sérvice Learning Project in

which students raise monay to provide small
business grants for poor people in developing
countiies. For a detgiled description of this .
and other gervice learning projects, vmt our
Service Learning website at
wwwshnkytanchmg.org

- EXTENSION

Assign eanhgmupafamﬂyfmmthebonkﬂu
terial Warld by Peter' Menzel. Have the students

‘analyze what that family owns and brainstorm -

the relative impact of those itema. Have them cre- -
ate a graph of the relative wealth and consump-
ﬁonofeachfamilynextbothelrenmnmantal
andsocialimpacts .




GLOBAL MALL |TEMS

Top sirloin steak,

$160

SHoP TiL You Dmr?—cmm. MAI.I. l'rm
-©2002 www.facingthefuture.om .

F Rice and beans Beans, vegeia-  Hamburger,
OOD every day, twicea bles, andrice ~ . Frenchfes, - hbaked potai,
. day da]ly plusmeat/  soda, icecream  salad, fresh milk,.
" dairy about once ' .. slrawbenies, rich
a month chocolata cake .
§75 $150 - $300 - $500
WATI Unireated water  Untesiedwaler  Purifedweter  Incoor plumbing
TER colleotsd froma’ cofectad fromthe - brought by gov-.  with hot and cold
lake and caned 2  village wefl nine emmant frucks running weter, . .
miles by women - months ayear,and every week showers, and
and children from a river the . bathtube »
: other three moriths
. H /F ' Firewood cut from ~ Coal purchased In Oll used for gaso-  Solar panels using
EAT UE'. - nearestiress, - - - themarkstand = Iine, cooking, and ~ the sun's energy o
: sometimes hours  used for cooking. . heatiing - - heathome-and -
away, woik done.  and heating o water; natural gas
_moslly by children - = - - o for cooking .
No coat $3 $00 100
' E T 1s Crowded school  Elementary, Free education  Graduate
) DUCATION one hour away - middia schoo), through high - degree fo-allow
_ ’ through grade five and high.school  school with professions such _
(res, but you must ~ availableinthe  college avallable  as dostor, - '
buy a uniform local village - tomostpecple - . lawyer, professer - ¢
to attend) o S o
e 0. 1z 8400 $800
H_ i Wak,ofbe ~  Goodmedical  Highqually  Highgualiy
EAI-TH . "-camied, 10 hours - careavalieble - healthcareand  heaith care in-
T - lothe nearest  inaclly-one hour -~ hospitsl anytime: - cluding elective
CARE vilage cinle’ * away by bus youaresickand _surgery such as
oA L where they have - : for yearly check-  knee repair and
adozen medicines -ups -coemeticand - -
T . lasarsyesurgery
= o §75. %200 $500 $700
l ~r e Radorunning ~ Smallcoor . Reffgeraiorin - Hawall surf
_ UXURY “onbatieries °  television yourhouseand ~ vacation, alrine
, © . inyourhouse - alrcondfioning  ticket, and hotel
ITEMS - -




~ GLOBAL MALL IMPAcCTS

SHOP TILL You Dror?—TEACHER MASTIR—GLOBAL MALL Impacrs
©2002 www.fackgthefuture.om . _

F Rice and beans’ veggles, maat  Hamburger, fries, soda

OOD Emvionmental: localy  Emdranmentak: maybe  Envionmentat: beel Environmerdal: boef
© gown, nopeslicides  * locally growrvralsed,  produckion means bigh - production, imports use
Sorial; tack of essantfal may nclude soma pes-  walerffeed use, defor-  more energy, chem-
vilaming resufis inmare  tinide usa estzfion cals, poftution
malnutrition Soclal: btiar autrifional Social: comvanlant, bt Sodak cash orops take

velue urhealthy, high fet /- *  away from staple food
lated to heart diseasa: firoduction

' Untroatod water Vikaga wol) Water trmied [n Indoor phembing

WA.I.E R Emvironmentzt usoof  Emvironmental: high Emronmental tuek  Emironmanial en
: lak, stream walerde- use dagrades aquiler.  usss fus, poflution, uss, metal and plastic
_gadeshabliat - -Boolal: digeass, daath, global wanming fof pipes may cass
Soclal: disoane, doalhy,  povesty Sociak legs dseese,  srosion
povarty {Eme spent away : mom conveniant - Soclal: fast, sasy, sas
. . trom sohool, work, eir.). : . comvenict
HEAT/ FUEL Environmentak: defor- Erwlmnmemntdrpul- Envbormantstof . Envionmentak: coan
- estation, globsl wam tion, mining . riling, epls, pipeline  _rengwable saiircs
Ing, deserfification;- Sociak sasier i usa Impacts, poffution, kiss of  Sociak: comvanfent, ex-
Social: poverly (fme  *  than firewood, butmay  habiimt, globai waming  penaiv to Instal but:
away from achool, work, rsaﬂ!inlungdmseif Socia® convenlant, bt saves moneyinithe
fmdplodlmm cooking erea len't vanil- * resliti v dapendency on  fang run; nohaalth -
fnked to king diseasa . lated, Miners suscept-  ob{gas supplies ke e
bl ln bung dizeasa ’ )
Wﬂmm’lﬂ " Schoal In village Free education Gradialy sehod!
EDUCAT]ON Environmental: lack of. Envirorananisk eckost-  Envionmenial: betier  Environmenlat: batter
. - education reiated to. - 8d paople have re- abla to protect re- able foprotectre-
popidafion growth sources and imowledge  aowreas, bulmaybe  sources, but Righ level
Social: Eferacy, féw job to protect environment  higher conisumers ol consumption-
skills, poverty Social: allwe accessto  Soclal: betler jobs, Gocial: better jobs,
|obs, monay, health care  higher income, heelth  qualtty of {le, but may
] care, qualily of lfe be more prons lo siress
. Clinic 10 hours gy~ Mudical Caip Mosphs! ~ - - Elective sivgery
HEAI_TH Emironmentat high 7 Hour Away . Erviomoenial:low  Envirnmental: may
mortzity nked to high ~ Environmantal; low wirtalfty Inked ko lowes  use many resources,

\ birth rates, which im- morzity inkad to lower  birfh rafas medicing, equipment
CARE © pateviooment bithrales Sociak: lss fness, i Sockl: cuie nonile-
. . Goclek: linens, death,  Soclal: less dsaass, aaso, alc., but with high . threaleriing problems, -

tieenss irensiission,  lower moriaty, may not  finaniiad cost ' Inmasaqtdlyofﬁa
povery gettsamentexcepth - . andeocisl siahs
critical cituafion :
Luxu RY Envkonmantal: energy,  Envinmeniak eney  Emvionmental globsl  Envirnmentsk elrtrav-
T batterlas foxic to sof fesotiiees to manulac-  wanming, resourcesfo 6 contributes to global -
Soclal access o Infor-  hife manufacture, enemgy wanming, heavy use of -
lTEMS maion, erjoyable  Socla erisginmeni,  Gocls): betier heally,  resourves
: . access io Information fresh food Soclal: fower stress, e
B Joyable, but expensive
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It’s the Age of Multinationals

-By doing this activity you will learn why corporationé locate in foreign countries and the
potential positive and negative impacts of this.

With a presence everywhere, multinationals influence our world.
Facts about Multinationals:

e There 61,000 multinationals, with more than 900,000 affiliates worldwide.

o Their revenue represents approximately one-tenth of the world's gross domestic product
(GDP). o , .

» 90 percent of the top 100 multinational companies are located in the European Union,
United States, and Japan.

e 51 of the world’s top 100 economies are corporations.

Corporate Activities in Fo'reign Cbuntri

Discuss some of the facts about multinational corporations given above, then pass out to students the table on
the next page, and have them brainstorm some answers together. Some sample answers to the table are given
below.

How corporations benefit:

A. Larger customer base

B. Cheaper labor force

C. Access to natural resources
D. Safe political environment

What host country gains:

1. Greater revenue

2. Higher employment

3. Transfer of information and technology
4. More choices for consumers

Potential negative impact:

Domestic firms crowded out

Resources depleted

Environment damage

Poor working conditions

Dependence of economy on limited number of products
Dominance of political/economic situation by foreign firm

Mmoo o



1, Read the examples in this table and brainstorm some of the possible benefits, gains, and negative impacts
for corporations who operate in countries around the world:

| Corporate Activities . How What Host | Potential
' _ : : Corporations | Country Negative -
Benefit Gains Impact

| Volkswagen, PSA Peugeot Citroen and Hyundai
{ Kia are manufacturing cars in Slovakia where
skilled workers earn low wages.

German industrial giant Siemens is adding and
expanding factories in India, a country their
engineers associate with quality.

| Aluminum producer U.S. Alcoa has invested $1

| billion in an outsize smelter fueled by its own -

| hydroelectric plant in northern Iceland, a land rich
| in untapped hydropower.

Switzerland's Roche, U.S.-based AstraZeneca,

| Denmark's Novo Nordisk and France's Servier

| have research and development labs in China
where they do clinical trials of new drugs for HIV

and AIDS. - :

| Britain's largest retailer, Tesco, expanded into
| China in 2004. Known for low prices and
collaborating with local partners, the company
also has a reputation for crushing local

| competition and limiting choice. '

2. Read "Getting Up to Speed" to learn how Slovakia is becoming the car manufacturing
capital of the world. http://www.msnbe.msn.com/id/6542782/site/newsweek/

After reading the article, complete the following statements with information that you haven't
used already in the table:

o The car companies benefit by
+ Slovakia gains
s Potential negatives for the country are

BONUS POINTS: Read and evaluate the positives and potential negatives of another
corporation's activities in a foreign country.

Lesson taken from www.newsweekeducation.com

Sources: Underhill, William. "Getting Up to Speed," NEWSWEEK International, Nov. 29, 2004; Overdorf, Jason. "Future
Factories,” NEWSWEEK International, Mar, 7, 2005; Underhill, William. "The Icemen Cometh," NEWSWEEK International,
May 23, 2005; Simons, Craig with Liu Qing. "Meds and Miracles," NEWSWEEK International, April 11, 2005,




The following lessons are taken from Get It! Global Education To Improve
Tomorrow by Heifer International and the Center for Teaching International

Relations.
There are four lessons:

1. Columbia: The Perfect Place to Grow Flowers (p- 38-39) — Read through this
page to learn about the flower trade in Colombia and how the Andean Trade Preferences
Act has affected trade. Then read the following page (Executive Summary from Report
on Andean Trade Preferences Act) and answer the questions of who is in .
support/opposition of renewing the Actand why? Examine how Trade Acts can affect
people in many different countries and in many different ways.

2. Flowchart: The Trail of Flowers (p. 49-50) — Review an example of a flowchart
is on the first page. Then follow the directions on the next page to create a flowchart of
the many steps a product takes from its origin to the store. Discuss the steps as a group
and take note of what you noticed about the order of the steps. Did any of them surprise
you? Were there any steps you did not know about?

3. Mourning Coffee (p. 58-59) — Read through this article about the coffee trade in |
Guatemala. Use the Taking Notes page to aid a discussion about the article. Ask your
students to discuss the effects of low prices, the causes of low prices and ideas for solving -
the problems related to low prices.

4. Focus on Child Labor (p. 66-71) —Read through the directions for this lesson.
There are six pagés to this lesson on child labor, including readings on stakeholders in
the banana industry, a Human Rights Watch report and an activity on deciding on a

corporate policy.




In just 30 years, Colombia has developed the world’s second-argest flower exporting business. Only
the Netherlands exports more fiowers than Colombia. Around 70 percent of the flowers purchased
in the U.S. come from Colombia, A 35-ton cargo plane needs to leave Colombia every three hours
to get all of the ﬂowers it produces to consumers. An estimated 75,000 people work in the ﬂower
industry, and enother 50,000 people work in jobs that help support the industry (transportation,
chemicals, marketmg) More than 80 percent of the flowers grown in Colombla are sold for export

In the 19605 Colombia was Identified as an excellent location for growing several kinds of popular
flowers. lts climate and soll were well-sulted to growing flowers, there was an‘ample supply of cheap .
labor, and an international airport had been bulit in Bogota in 1859. International aid and loans, as

" well as Internal policies encouraging business development, helped launch the commerciel ﬂower

business In colombia

While the mdustry experlenced ups and downs ln the 19703 and 1980s, Colombran flower exports
grew rapldly in the 1990s. Much of the reason for the growth was the Andean Trade Preferenoes

Act, which became law in the U.S. in 1991. To encourage people in Colombia, Ecuador, Peru; and
Bolivra to ralse crops other than those used in lllegal drugs, the U.S. stopped charging tariffs on
goods from those countries. A tariff is a tax charged on goods Imported to a country. Without the ‘
tariff, imported flowers were cheaper for Americans to buy. The U.S. Trade Act of 2002 extended.

the trade preferences for Colombia. The European Union also gave trade advantages to produots
from these countries. n 2001, Colombia exported approximately $510 million worth of flowers,
compared to $267 million just ten years before. -

38 | History . S




secutive Summary from Report on Andean Trade Preference Act

President Goorge W. Bush submitted the following report to Congress on February 6, 2001. The

Andean Trade Preference Act gave penefits to Bolivia, Colombia, Ecuador, and Peru, with the goal
of decreasing production and trafficking of drugs In those countries. : _

As you read the report, ook for arguments supporting renewing the Act. Also think about who
might be .opposed to renewing the Act and why. | | '
As virtually all cocalne sold In the U.S. originates In the Andean Trade Preference Act (ATPA)
countries, the ATPA functions as a US. trade policy tool that contributes to our fight agalnst drug
production and traffickdng. By strengthening the legiimate economles In these Andean countries
and creating viable alternatives to the profitable drug trade, the ATPA lsproving an important.
companent of efforts to contaln the spread of these Milcit activitles. The ATPA has generatad
significant Job opportunities In a varlety of sectors, Including cut flowers, non-traditional fruits.and
vegatables, jewelry and certain electronics nputs. . - = o T
ATPA countries have been making important gains In the fight against drugs. In 1999, Bolivia,
Colombla and Peru achleved record levels of coca eradication and as a resuit, net coca cultivation
continued to decline slightly across the region. Alternative development programs in each of the
countries have successfully provided former drug-crop producers with viable income alternatives.
Since the ATPA was enacted In 1991, It has had a positive impact on U.S. trade with the four
ATPA beneficlary countries—Bollvia, Colombla, Ecuador and Peru. Between 1991 and 1998, total
two-way trade nearly doubled. During this time perlod, U.S. exports grew 65 percent and U.S.
Imports Increased 98 percent. The U.S. Is the leading source of Imports and the leading export
market for each of the ATPA countries.... o A
The ATPA became fully effective for all b neficlary countries at the end of 1993. During the
relatively short time since then, during a period In which ATPA countries also experienced serlous
economic and poittical difficulties, the ATPA has begun to show .Impo'rl_'.hnt success In meeting one
of Its major goals: contributing to export diversification In beneficlary countries. o R
. This has particularly been the case in Colombia and Peru. Although traditional exports (such
as raw materials and derivatives, Including petroleum, and agricultural products, such as coffee
and bananas) remaln an important component of each country’s overall export mix, exports of
non-traditional products have grown. Cut flowers remaln the dominant import under the ATPA, :
but its relative Importance in the program has been declining in recent years as imports In other
categorles have Increased, such as copper cathodes, pigments, processed tuna, and zinc plates.
imports of non-traditional agricultural producis, such asparagus, mangoes and wood products,
have also grown considerably inder the ATPA. . .. .
Each of the ATPA countries strongly recommends renewal of the program and its expanston
to cover currently exciuded products. Public comment on the program was generally supportive,
although U.S. producers of certaln agricultural products expressed some CONCerns. '
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Making a Flowchart

ET o L]

Do you know what a flowchart is used for? You might be abie to guess from the name thet a
fiowchart shows flow—the steps in a process. Each step is placed In a box. The boxes are aranged
In order and connected with arrows. The process does not have to be a stralght line. It can have
bfanches when there are options, It can also have loaps, when the process starts over again.

T T AT

Here Is e very simple flowchart for a locat apple orchard.

Apples are
sold at Fairview

- Grocery stora

. - The distﬂbutor
Half of the sends apple Apples are sold
apples are sold to a trucking at Starbqu city

1o a distributor company for grocery
: transportation. |

Apples are
grown in Jones: | .

Apple Orchard Helf of the : Apples are sold
to tourists who markst

want to pick thelr
own apples from
the orchard .

Left over apples
are _used to
make cider

Your Task L
Now make a flowchart for your assigned product.:
" (Your flowchart will look different from the one above). -




Below are the steps taken by various people Involved In getting cut flowers from a farm In Colombia
to a store in the United States. Read through the steps and decide what order they occur in. Then
draw a flowchart showing how the steps occur.

@ At Miaml International Airport, approximately 1OO inspectoré make sure that imported flowers are
not Infested with pests or diseases that could hurt Florida's Crops.

Truckers take the flowers from the grower’s field to the International alrport In Bogota. A hew set
of truckers take the flowers from the Miami airport to markets around the country. Because cut
flowers are fraglle, it Is important that trucks are avallable where and when they are needed.

Wholesalers in the United States buy the flowers and sell them to fiower shops, supermarkets,
and other stores. The wholesalers sometimes operate auction houses.

‘Growers ralse the flowers. Some growers serve as their own exparters, arranging transportation.

Fiower shops, supermarkets, and chaln stores sell the flowers to consumers. Sometimes these
retallers mark up the prices of the flowers as much as 300 percent. Some retailers buy directly
from growers or exporters, bypassing the wholesalers.

Air cargo companies fly the flowers from Bogota to Mlami International Airport. Colombia exports
enough flowers to fill one 35-ton cargo plane every three hours, year round. One-third to one-half
of the wholesale price of the flower goes to pay for the alr transport. Because the planes often
return to Colombla empty, the cost is even higher. ' '

Expdrters arrange for the fiowers to be transported from growers to market. They may buy the
flowers from the growers at a fixed price or may take tha flowers on consignment, meaning that
the grower only gets pald. if the flowers are sold.




By Robert Colllor

San Franclsco chroniele
May 20, 2001

La Reforma, Guatemala ... For millions of impaverished
farmers worldwide, coffee has become a cruel business. Fro-
ducer prices have plummeted In recent months to an all-time
low, while prices on the retall end are mostly at an al-time
high. ... This is the dark side of coffes, the world’s sennnd-
most-iraded commodity after petraleum,

In many coffea-growing countries, crisis Is -bm_rlng.
Intemational coffee prices: have fallen by two-thirds since
1997, and no significant recovery is expected. The collapse
has worsenet rural poverty, spurred immigration to the United
States and, in some areas, raised the specter of civil unrest.

In Guatemala, the warld's seventh-largest coffee producer,
American lava lovers’ spending habits seem far away Indeed,
Large farms, where the average wage is $3 per day, are lay-
Ing off workers In droves. The price decline’s Impact is even
harder st small farms—those with gross sales of less than
$5,000 annually, which made up four-fifths of the natlon’s
* 63,000 farms before the price crash. Around La Reforma, a
town In the southwest coffee region, unemployment is lising
fast
: *Go up and down the hills around here, and therse ara
. lots of farms that have closed, not just mine,” sald Gonzalo
_ Vaﬂllas, who Is laying off the last of the 80 workers on his
220-acre coffee farm.-“Lots of people depend on ma, but |
can't continue to lose money like this.” :

Varlllas exp]umed that, a8 with other growers in the area,
It casts him about $1 to pmduce each pound of arabica cof-
fee and send Itto an expurtlngflun Inretum, he Is pald about
50 cents per pound. ..

Over the past two years, Guatemala's annual coffee
exports have dropped in half, from $600 million to $320

mifilon, and rural unemployment has soared to an estimated

40 percent. ... Some fear that the economic crisis could
" help undermine Guatemala's 1996 peace agreement, which

ended 36 years of war between the government and leftist

guerrilias. ...

Arcording to a report lssued Iast week by the Intera-
tional aid agency Oxfam, similar trouble is oc_currlng in many
" other nations where coffee forms a large part of earnings and
small farms predominate—Nicaragua, El Sa[vadnr. Ethlopia
and Uganda, to name a few. ..

In Mexico, media reports say tens of thousands of people
who once made a living from goffee In southern Chiapas
state have migrated to the nation’s major ¢ities and the L.S.
bordsr. ... Today, tha U.S, war agalnst drugs [n Colombia is be-
ing hindered by the flood of thousands of out-of-work coffee

growers and workers to the southemn jungles, where there is
work in coca farms and cocaine [aboratories, ...

... Analysts say U.S, policy has helped cause the declina of
coffes prices. In the late 1980s, opposiion from the Reagan
administration forced the collapse of the Intemnational Coffee
Agreement, a decades-old, cartel-lke pact between coffee
producing and consuming nations that guarantesd relatively
high prices. After the pact ended in 1989 and the markst was
deregulated, prices plummeted.

At the same time, the World Bank and Its coysin, the
Aslan Development Bank, gave generous loans to Vietham fo
plant huge amounts of low-quality robusta coffoe—in line with
international lending institutions’ mandate to stimulate low-
cost production and end market inefficiencles. The strategy
succeeded with a vengeance, as Vietnam went from being
one of thie world's smallest coﬁee produgers to belng second-
largest, after Brazil.

Vietnamese exporis have tripled in the past five years,
flooding world markets end driving down prices. At the same
time, Brazll has created vast, mechanized plantations of
robusta coffee In the center of the nation, far from the dam-
aging frosts that In: previcus years often affected southem
coffee areas and drove up world prices. ..

What's naeded is a new verslon of producer-ennsumer _
price agreements, a "glal_ml Roosevelt New Deal to ensure
that farmers get a fair price and have 8 level playing fleid,”
said Mark Ritchle, president of the Institute for Agriculture
and Trade Pullcy in Minneapolis,

But any such solution would take plaee too far In the
future to help the peupfe around La Reforma. The region’s
residents, mast of whom are Mayan Indians, tramp the roads
looking for wark. They kntck on gates and wait patiently—the
men holding thelr broad-brimmed hats in thelr hands, the
womien cliriching their shawis. The answer is always thl same,
No one Is hiring.

“Eating?" sald Sebastlan Alonse, one such Job secker,
when asked what he is able to provide for his family at din-
ner. He thought for a long moment, his ayes blank. 'Tortlllas,
some salt, some hojasants,” he sald, referring to & common
herb. “That's all."

*What's happening Is a catastrnphe, sald Dr. Alfredo
Cordon, the only medical doctor In the La Reforma municipal-
ity, which has 16,000 residents. “There's always been pov-
arty and mmporary unsmployment, but I've never seen real
hunger like | do nuw—penpla who literally have nothing to eat
but tortillas.” . _

Reprinted with permisslon from the San Franclsco Chronicle, Copyright © 2001




As you read the article, take notes In the chart below.

i
|

Paople | 69




“ . INTRODUCTION
' The banana industry attracts meny “stakeholders.” in this !essnn. students read
excerpts from a report on chiid lsbor In Ecuador. They role-play, as corporate
executlves, to defend the company's labor policles.

OBIECT I.VES’

At the end of this lesson, students will be able to:

@ Describe the dimenslons of the child labor problem in the banana industry.

@ Take and defend a position on “child labor from the viewpoint of a banana
company executive. _

@ Explain the role of international nongovernmental organizations (NGO's)

B ldentify ways consumers in the United States can respond to-Issues In the

' : banana mdustry :

STANDARDS

Geography

» Standard 11: The Pattems and Networks of Eeonomlc Interdependence on
Earth's Surface -

. Standa:d 13: How The Forces of Cooperaﬂon end Confllct Among People

7 il and Soclal Perspectives
} . - » Siandard: Personal health

l-anenage Arts

> Standard 4: Students adjust use of spoken, written and visual language to
communicate effectlvely with a varlety of audlences and for different pur-
poses.
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MATERIALS AND PREPARATION

® “Stakeholders in the Banana Business™ handout =
@ “Human Rights Watch Report on Child Labor" handout
B "Decadlng ona Corpnrate Policy” handcut

PROCEDURE

1. Study Child Labor and Stakeholders

Ask students if they could quit school tomorrow and get a full time job. (No.) Why
not? (Because the United States has laws requiring students to attend school and
laws pmhib!tmg child labor.) Point out that not all countrles have such Iaws still
other countries have such laws but do not enforce them

Ask Students: Who would want children to worl(? Why? (Answers might mclude
companles, who need cheap labor; parents, who need additional income for thelr
familles; children, who want to make money.} Who would not want children to -
work? Why? (Labor unlons and other groups that want to protect children.)

Tell students that the people or groups they méntioned are some of the
stakaholdera in the banana business. Stakeholders are tha people or groups

who have a vested Interest in a business, organization, or issue. In this lesson,

- Students are going to look at how stakeholders In one business—the banana’
' .Industry—faal about child labor.

Distribute the ‘Stakeho!ders in the Banana Buamess handout and revlew the
mfon'natlon with students

: Ask Studanh. Do all stakeholders have the same position on lssues affectlng
- the banana industry? (No, because the:r interests are d;'r{erent.) o

2. Reading and Discussion: Chlid Labor In the Banana Business

Tell students that in 2002 a nongovemmental "watchdog” organization, Human
-RIghts Watceh, Issued a rapnrt on child iabor in the banana mdustry In Ecuador.
Distribute “Human Rights Watch Report on ChIId Labor' and explain that it
' preserrts excerpts from this report. Allow time for students to read the handout.
Then lead a class dlscussfon using the foliowing questions.

™ Why_fnight the govemment of Ecusdor allow chiid labor laws 1o be violated?
(Some possible answers include: Government officlals might not have the
resources to enforce the law; the economy would suffer if exports fell,)

. B Do you think the collapse of Ecuador's economy In the late 1990s might have
something to do with the government's actions? (The Sovernment might be
- desperate to increase economic activity.)

B In 2002, the owner of the largest Ecuadorian banana company (and fourth
largest in the world), Noboa, unsuccessfully ran for the nation's presidency. "
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There have been rumors that other Ecuadorian politiclans have financial
interests in the banana industry. How might this affect enforcement of
International child Iabor laws? (if government officials profit from the banena
Industry, they might be less likely to enforce laws thet have negative effects on
the banana industry,) .

& Why might parents allow their children to work on the banana plantations?
(Because they need the income to pay their bills.)

B How did Human Rights Watch gather the information included In the report?
{Researchers spent three weeks In Ecuador and interviewed numerous banana
workers.)

L Y, AT AW L i R 5 i) AR e B b S b

a Do you think non-governmental organizations should play an important role In
monitoring issues llke child labor? Why or why not? (Answers will vary.)

Hak-should the intemational community do about information contained In
port and others like it? What should the multinational corporations do
87 (Answers will vary.) ' '

students that corporatlons are important stakeholders in the banana
Corporations make decislons that affect many other stakeholders. Tell
Imagine that they are executives of a large multinational corporation
S bananas in Ecuador. They must declde what their company will do
about child labor. Distribute the "Deciding on a Corporate Policy” handout and
allow time for students to complete it.

Discuss some student énswers. To wrap up the discussion, remind students that
they, as consumers, are stakeholders In many Industries, and that their buying
actlons can convey what Issues they care about,

EXTENSION

Have students monitor newspapers, newsmagazines, television news Eroadcast_s,
and major Internet news sites for several weeks to look for evidence of the
activities of NGOs and multinational corporations. Are the activities of these
organizations evident in the news? What kinds of activities are covered? Do
NGOs play an important role In international relations?




| Stakeholders in the Banana Business

The banana industry has many stakehoiders—people or groups with an Interest in how the industry
runs. The following is a list of some of those stakeholders.

Multinational Corporations. Multinationa! corporations are companies with production and distribution
facilities in more than one country. Three American companles—Dole, Del Monte, and Chiquita—are
among the biggest producers of bananas in Ecuador. An Ecuadoran company, Noboa, is also a large
producer (Noboa selis Bonita brand bananas). The companies’ primary goal is to make money. However,
companies also recogriize that, if consumers do not have a positive image of their company, their profits
will suffer. Some company officials are also concerned about environmental and soclal issues. '

The Government of Ecuador. The government of any country in which an industry operates is a
stakeholder. It is responsible for enforcing its own laws. It is also responsible for enforcing international
laws. Unfortunately, corrupt govemment officials sometimes look the other way when laws are violated
because they will benefit personally if the company makes money. The govemment Is also interested in
having a thriving economy so that its citizens can earn the money they need for food, shelter, clothing,
and the other needs of dally iife. Ecuador's economy was not thriving in the late 1990s.

Labor Unlons. Banana workers need jobs so that they can buy the things they and their families need,
Labor unions fight for good wages and safe working conditions for wprkers.

Parents of Child Workers. While parents might prefer to have their children stay In school rather than.
work, the harsh reality is that many families are so poor that they would not have enough to eat unless
the children also go to work. Thus, rather than let the family go hungry, parents sometimes prefer to
have thelr kids work. If they are desperate enough, they might even let them risk working under .
dangerous conditions.

Non-governmental Organizations, Non-govemmental organizations (NGOs) are independent assoclations
of citizens who share some common concern or philosophy. They work to advance their views. NGOs
often serve as “watchdogs.” For example, Human Rights Watch monitors the banana industry in
Ecuador to see if it is violating International laws related to human rights. Falr trade groups are also
non-governmental organizations concerned about bananas. To be certlfied as fair trade, bananas

must be grown in a way that protects all workers’ rights. '

Other Governments. Govemments of other countries are also stakeholders. For example, the Eurapean
Unlon has had an interest in supporting the banana industry in countries that were former colonles,
Thus, in 1994 the EU established quotas for bananas not grawn in former colonies. The United States
has an interest In helping its companies achieve profits and therefore fought (and uitimately defeated)
the EU's quota system in the World Trade Organization. ‘

Consumers. People who buy and eat bananas are also stakeholders in the Industry. Some consumers
Care most about having inexpensive bananas. Others want to know that their bananas were grown In a
way that does not harm the environment, or that workers were not harmed in the growing of the bananas.
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Roughly one quarter of all bananas on tabies In th

grawn on plantations scaitered along Ecuador's coast, where warkers' international labor rights
are flouted daiy. . . . Nor do those laws fully meet international standards. Ecuadoran children as
young as eight laborin banana fields and packing plants where they are exposed to toxic pesticldes
and other unsafe working conditions in viglation of their rights, while adult workers toll In the sama
hazardoys worksites, often with little or no job security... RS o ’ -

In May 2001, Human Rights Wétnh cﬁndu;:te;[ a three-week fact-finding mission in Qulto and

assoclation In the banana secton_Du;ir;g the investigation, Human Rights,Wa;tch' spoke with seventy
™« current and former banana warkers, adults and children, whose feal names are not used In this
_-Teportto protect them from potantial employer reprisals. : '

oo c 0 Chlld Workers, . S
Human Rights Watch interviewed forty-five children who had worked or were working on banana plantations In Ertador.

described workdays of twelve hours on average and hazardous conditions that violated thelr human rghts, im;'ludlng'dariger—
ous tasks detrimental to their physical and psychological well-befng, The children reported being exposed to pesticides, using
sharp tools, hauling heavy loads of hananas from the fields i the packing plants, Jacking potable w‘atefand restroom facilities,
and experiencing sexual harassment. Children told Human Rights Watch that they handied insectinfde—t’rea_ted plastics used in
the fields to cover and protect hananas, directly appliad fungicides to bananas being prepared for shipmentin packing plants,

-~ and continued workng while fungicides were sprayed from planes flylng overhead. Somatimes the children were provided
- protective equfpmen;: most often, they were not. These children snumerated the varlaus adversa health offects that they had
suffered shortly after pesticide éicposure_. Including headaches, fever, diziness, red eyes; stomach aches, nausea, vomit-
ing, trembling and shaking, Itciing, burning nostrils, fatigue, and aching bones, Children also described working with sharp
ools, such as knives, machetes, and short curved blades, and three pre-adolescent gils, aged twalve, twelve, and elevan,
tescribed the sexual harassment they allegedly had experienced at the hands of the administrator of two packing Plants where
they worked. In additios, four boys explained that they attachied hamessas to themsalves, hooked themselves ta pullays on

day. Two of these boys stated that; on.occasian, the ron pulleys came loese and fall on' their heads, making them bléed,

most answered that they needed to provide maney for their parents to purchase food and clothing for their families, many of

contributed by the chiidren with whom Human Rights Watch spoke was only 1.5, $3.50 for every day worked—roughly 64
percent of the average wage eamed by the adults interviewed by Human Rights Watch and 60 percent of the legal minimum
wage for workers, ' - : c .

- If applled, Ecuadoran faws goveming child labor could go a long way to protecting the human rights of thesa children—pre-
venting them from laboring In conditions that violate their right to health and development. If implemented, the laws could-
also prevant children from engaging in employment likely to Interfere with their right to education. Nonetheless, the Ministry of

" Laborand Human Resources (Ministry of Labor) and the juvente courts—from which employers must ebtain authorization prior
" to hiring any ehild under fourteen—fall to fulfill thelr legally mandated responsibility 10 enforce domestic laws goveming child
labar, and the other goveramental entities commissianed to address children's issues do not include child banana workers
In the scope of their activitles. The result is an almost complete hreakdown of the govemment bureaucracy responsible for

enforeing child labor laws and preventing the worst Forms of child labor in Ecuador's banana sector. ‘

e United States and the European Urion are

the Guayas and E! Oro provinces Iit Ecuador to investigata child labor anc ohstacles to freedom of

Forty-one of them began in the banana sector between the ages of eight and thirteen, mest starting at ages ten or eleven, They -

cables from which banana stalks were hung, and used this pulley system to drég approximately twenty banana-laden sta!ks,__ _
walghing between fifty and one hundred pounds each, over one miié from the fields to the packing plants five or sixtimesa

Fewer than 40 percant of these children were still |n school at age folirteen. When asked why they had faft school 1o work,

whom also relied on the nearby banana plantations for their income, Though important for their families, the average income

Excerpted from Talnted Harvest: Child Labor and dbstacles to Organizing on Ecuador's Banana Plantations {NewYork; Human
Rights Watch, Aprif 2002). hep.//www.hrw.org/reports/2002/ecuador, Reprinted by permission. Copyright: @ Human Rights
Watch 2003, -, ’ )
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You are an executive at a company that buys bananas from Ecuadoran growers. You sell the

bananas in the U.S. and Canada. You have read the child labor report from Human Rights Watch.

You must decide what to do. Here are some options:

1. You can ignore the problem and continue buying bananas from the growers you are using, even
though you suspect they are using child labor. :

2. You can announce that you will not buy bananas from growers who use child labor.

3. You can announce that you will not buy bananas from growers who use child Iabor and send
people from your company to monitor the growers.

4. You ¢an announce that you will only buy bananas from companies that use only aduit workers
and provide a fair wage and benefits to their workers, You also announce you will send people
from your company to monitor the Erowers, .

Which policy wil you adopt? Think about the costs and benefits of each option. Then write a brief
Paragraph explalning the reasons for the policy you have adopted.
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